Skill-Based Treatment Notebook (Revised: September 2020; FTF Behavioral Consulting, Inc.)

Notes:

Relevant abbreviations:

IISCA: Interview-informed, synthesized contingency analysis

BCBA: Board Certified Behavior Analyst

EO: Establishing operation

SR: Synthesized reinforcement

BL: Baseline

EXT: Extinction

FCT: Functional communication training

FCR: Functional communicative response

TR: Tolerance response

CAB: Contextually appropriate behavior

TBPD: Time-based progressive delay

CBPD: Contingency-based progressive delay

SBT: Skill-based treatment; consists of intermittent and unpredictable reinforcement of three life skills
(communication, toleration, and contextually appropriate behavior [also referred to as compliance])

Notes:
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Once the IISCA is complete (control over problem behavior has been shown), use the form below to design a skill-based
treatment that will strengthen the life skills of communication, toleration, and compliance via intermittent and
unpredictable reinforcement of each.

1. Describe the initial, intermediate, and then more complex communication response (i.e., the better
mand) to produce the reinforcers; also describe how you will teach that behavior.

Simple functional communication response (FCR):

Complex FCR:

Teaching procedure:

2. Describe which denial/delay signals you will use, which tolerance response(s) you will teach, and how
you will teach the tolerance response.
Delay/Denial signals:

Tolerance response (TR):

Teaching procedure:

3. Describe the initial contextually appropriate behaviors (CAB 1). These are the behaviors that will be
instructed following tolerance responses and strengthened via the termination of the delay.

CAB 1: Instructional control of stopping ongoing activity & relinquishing all positive reinforcers
(e.g., a. pause game, b. look up, ¢. hand me the iPad):

a)

b)

c)

d)
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4. Describe then task analyze a relevant contextually appropriate behavior (CAB) chain.

Branch A:
Description of Terminal Performance

CAB 2: Instructional control of transitioning to alternative area and readying to listen/learn
a)
b)

¢)

d)

Examples:

To table-top academics:
a.) stand up

b.) walk to that table
c.) sit up in the chair
d.) hand in lap

To participate in gym games:

a) turn to me

b) walk over there

c) getready like this
(model stance)

To play alone:

a) stand up

b) walk over there
c) take a set

CAB 3: Instructional control of a few (1-3) responses/time units of cooperation within a single,
relevant activity

Activity and prompts:

Examples:

To table-top academics:
a.) Show me the
b.) Show me the
c.) Show me the

To participate in gym games:
a) Catch

b) Throw to me

c) Put ball in basket

To play alone:

a) 2 s of engagement
b) 5 sof engagement
c) 10 s of engagement

CAB 4: Instructional control of a few (1-3) responses/time units of cooperation within multiple relevant activities

Activity:

1. 2. 3.
Activity:

1. 2. 3.
Activity:

1. 2. 3.
CAB 5: Instructional control of more (1-10+) responses/time units of cooperation w/in multiple C”{’Sgdeg -

... s. 1, 3,
activities m. 1, 3,6, 10
Short 1.1,3,6,10, 10+
medium
Long
CAB 6: Instructional control of lots of (1-10+) responses/time units of cooperation w/in multiple Examples:
activities a) Require more
. . complex/conditional
while being challenged discrimination
b) Interrupting correct
performance,
c¢) Changing
activity/expectation,

d) Having to complete in
different way,

e) Vague instructions,

f) Program for missing items
from task

g) Introduce unknown tasks

FTF Behavioral Consulting Skill-Based Treatment Workbook

3 | Page




5. Describe then task analyze a second relevant CAB chain.

Branch B:
Description of Terminal Performance

CAB 2: Instructional control of transitioning to alternative area and readying to listen/learn

a)

b)

c)

d)

Examples:

To table-top academics:
e.) stand up

f.) walk to that table
g.) sit up in the chair
h.) hand in lap

To participate in gym games:

d) turnto me

e) walk over there

f) get ready like this
(model stance)

To play alone:

d) stand up

e) walk over there
f) take a set

CAB 3: Instructional control of a few (1-3) responses/time units of cooperation within a single,
relevant activity

Activity and prompts:

Examples:

To table-top academics:
a.) Show me the
b.) Show me the
c.) Show me the

To participate in gym games:
a) Catch

b) Throw to me

¢) Put ball in basket

To play alone:

a) 2 s of engagement
b) 5 s of engagement
¢) 10 s of engagement

CAB 4: Instructional control of a few (1-3) responses/time units of cooperation within multiple relevant activities

Activity:

1. 2. 3.
Activity:

1. 2. 3.
Activity:

1. 2. 3.

CAB 5: Instructional control of more (1-10+) responses/time units of cooperation w/in multiple C”{’S;deg’

« ey .- 1,3,
activities m.1,3,6,10
short. 1.1,3,6, 10, 10+
Medium.

Long.

CAB 6: Instructional control of lots of (1-10+) responses/time units of cooperation w/in multiple
activities
while being challenged

Examples:

a) Require more
complex/conditional
discrimination

b) Interrupt correct
performance

¢) Change activity or rules of
activity

d) Require completion in
new, different way

e) Issue vague instructions

f) Program for missing items
from task

g) Introduce unknown tasks
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6. Describe then task analyze a third relevant CAB chain (if necessary).

Branch C:
Description of Terminal Performance

CAB 2: Instructional control of transitioning to alternative area and readying to listen/learn

a)

b)

c)

d)

Examples:

To table-top academics:
i.) stand up

j.) walk to that table
k.) situp in the chair
1) hand in lap

To participate in gym games:

g) turnto me

h) walk over there

i) get ready like this
(model stance)

To play alone:

g) stand up

h) walk over there
i) take a set

CAB 3: Instructional control of a few (1-3) responses/time units of cooperation within a single,
relevant activity

Activity and prompts:

Examples:

To table-top academics:
a.) Show me the
b.) Show me the
c.) Show me the

To participate in gym games:
a) Catch

b) Throw to me

c) Put ball in basket

To play alone:

a) 2 s of engagement
b) 5 s of engagement
c) 10 s of engagement

CAB 4: Instructional control of a few (1-3) responses/time units of cooperation within multiple relevant activities

Activity:
2. 2. 3.
Activity:
2. 2. 3.
Activity:
2. 2. 3.
CAB 5: Instructional control of more (1-10+) responses/time units of cooperation w/in multiple C"f“’;’eg :
g s. 1,3,
activities m. 1,3,6, 10
short. 1. 1,3,6, 10, 10+
Medium.
Long.
CAB 6: Instructional control of lots of (1-10+) responses/time units of cooperation w/in multiple Examples:
activities a) Require more
complex/conditional
while being challenged discrpimination
b) Interrupt correct
performance
¢) Change activity or rules
of activity

d) Require completion in
new, different way

e) Issue vague instructions

f) Program for missing
items from task

o) Introduce unknown tasks
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Additional Tips for Designing and Conducting the Treatment Process

The treatment design worksheet (above) will guide you through the important components of the process, and the data sheets
(below) may be useful for implementing the treatment because they provide the necessary randomization at the later treatment steps
as well as criteria to advance to the next step in the process. Some additional tips for consideration for the treatment process.

1.

Design treatment around the most challenging (evocative) and convenient situation possible. This may facilitate
generalization of skills to other, less evocative, situations.

Treat in sessions of 5 presentations (trials) of the synthesized establishing operation (EO).

A set of at least 8 sessions should be run at least 3 times per week (at least 120 trials per week). More frequent
practice will lead to quicker progress, but it is important that procedural integrity be high during the initial treatment
process. Therefore, we recommend that an experienced BCBA or an effective teacher or parent under BCBA
supervision conduct treatment until step 19 has been completed, even if this means fewer sessions per day/week. This
is probably preferable to a team of caregivers/staff implementing the treatment more frequently but with varying
integrity levels. In other words, we recommend that treatment extension to less-experienced caregivers/staft take
place after mastery of all skills.

During the initial treatment process, we recommend that non-treating caregivers continue with their current
procedures and, if the child/client is in crisis, provide the synthesized reinforcers identified in the analysis
noncontingently during the challenging situations and deliberately following precursors to problem behavior.

Select teaching procedures based on individual client needs. For example, some clients might benefit from Behavior
Skills Training (BST; instructions, modeling, role play, feedback). Some clients might benefit from most-to-least
prompting with deliberate prompt fading. Some may require shaping without any prompting.

During the reinforcement interval, refrain from accidentally doing things that might evoke problem behavior (e.g.,
asking questions, correcting child’s interaction with materials).

The general process described below involves differential reinforcement of which extinction is a part. Sometimes we
use partial extinction to avoid escalation of problem behavior, which general involves allowing the child to escape
for problem behavior but reserving the entire synthesized reinforcement to follow skills. We also sometimes
implement the process without extinction in a format referred to as the enhanced choice format.

See Data Sheets at end of document for specific criteria to advance to next treatment step.
Here is a very general treatment integrity check-in:

¢ Immediate SR for FCRs some of the time?

* Immediate SR of TRs some of the time?

* Immediate SR of CAB1s some of the time?

*  Immediate SR of CAB2s some of the time?

* Delays end when expected amount of behavior occurs?

* No signals of exact amount of behavior required to end the delay?
* Variable durations of reinforcement?

These should all be answered Yes at the end of the treatment process.
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Skill-Based Treatment: Steps and Data Sheets (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Step # | Description

1 Attended training

2 Conducted the open-ended interview

3 Designed the IISCA, including what CAB 6 will look like for 3 branches.

4 Conducted the IISCA and obtained high levels of happy, relaxed, and engaged in the reinforcement interval

5 Adequately controlled problem behavior in the IISCA with the synthesized reinforcement contingency

6 Developed a protocol for out-of-practice-sessions time (consider universal protocols)

7 Initiated treatment (agreed on prompting procedures and responses to problem behavior in practice sessions)

8 Completed simple functional communication training (FCT)

9 Completed complex FCT

10 Completed tolerance training

11 Designed three contextually appropriate behavior (CAB) branches

12 CAB 1: Taught how to stop ongoing activity and relinquish all positive reinforcers

13 CAB 2: Taught how to transition to an alternative area and get ready to learn

14 CAB 3: Taught how to complete a few responses within a single activity

15 CAB 4: Taught how to complete a few responses within multiple activities

16 CAB 5: Taught how to complete more responses within multiple activities

17 CAB 6: Taught how to complete lots of responses within multiple activities while being challenged

18 Extension 1:

19 Extension 2: Completed shaping of 2 CAB branches
Completed shaping of 3 CAB branches

20 Extension 3: Transferred effects to new people

1 Extension 4: Transferred effects to new locations .
Transferred effects across extended periods

22 Extension 5:

23 Achieved a socially valid outcome
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)
Skills Teacher:

Organization:

Client Name:

Supervisor:

Consultant:

Functional Communication Training

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
D Date changes within steg EO SR EO SR EO SR EO SR EO SR
#: #: #: #: #: This sheet is to be used to guide the shaping of
> PB: PB Eng PB Eng PB Eng PB Eng PB Eng the skills as well as to record trial-by-trial data
#: #: #: #: #: during the EO and SR periods.
8 sFCR: sFCR sFCR sFCR sFCR sFCR
Eng Eng Eng Eng Eng
o Lo #: #: #: #: #: DATA COLLECTION
8 Replace PB with simple communication sFCR BN sFCR i sFCR B sFCR i sFCR BN In EO, circle the response to EO if
#: #: #: #: #: independent; slash the response if prompted.
8 FCR FCR FCR FCR FCR . ipe
s Eng s Eng s Eng s Eng s Eng In SR, circle Eng if it occurred throughout
3 SFCR #: SFCR #: SFCR #: SFCR #: SFCR #: majority of the SR period. ‘
Eng Eng Eng Eng Eng If one or more severe problem behaviors
8 SFCR SFCR FCR T sFCR GCR occurred in either EO or SR, write R1 or Rls,
Eng Eng Eng Eng Eng respectively, next to the expected behavior.
8 sFCR # sFCR i sFCR i sFCR #: sECR #: If one or more mild problem behaviors
Eng Eng Eng Eng Eng occurred, write R2 or R2s, respectively, next
8 sFCR #: sFCR it sFCR it sFCR i sFCR it to the expected behavior.
Eng Eng Eng Eng Eng
8 SFCR g sFCR Z: sFCR E: sFCR #E: SFCR g SHAPING CRITERIA
ng ng ng ng ng Remain at each teaching step until 3
8 sFCR g sFCR g: sFCR z: sFCR E: sFCR g consecutive trials of the target response level
#.ng #.ng #.ng #.ng #.ng have been completed with zero PB, all
8 sFCR y sFCR ; sFCR ; sFCR ; sFCR ) expected skills are occurring independently,
Eng Eng Eng Eng Eng . . .
. 4 7 & . and engagement is consistent during SR.
8 sFCR ; sFCR y sFCR ¥ sFCR y sFCR ;
Eng Eng Eng Eng Eng
& i % s & PROMPTING & REINFORCEMENT
8 sFCR E.ng sFCR E.ng sFCR E.ng sFCR E'ng sFCR E.ng The be.haviors noted are th(.)se expected and
4 4 4 4 I thus reinforced on the specified trial.
8 sFCR y sFCR ; sFCR : sFCR ; sFCR y
Eng Eng Eng Eng Eng . . .
4 . # # 4 The skills are to be prompted just prior to
8 sFCR E'ng sFCR E.n,tz sFCR E.ng sFCR En2 sFCR E'ng being expected initially and then once
4 4 44 44 4 independent, still prompted if PB or
8 sFCR Eng SFCR Eng sFCR Eng sFCR Eng sFCR Eng noncompliance occurs unexpectedly.
#: #: #: #: #:
8 sFCR BN sFCR B sFCR BN sFCR i sFCR BN NO PRE-EMPTIVE PROMPT PROBE
#: #: #: #: #: Every 4™ or 5™ trial progress the EO (all the
8 SFCR Eng SFCR Eng SFCR Eng sFCR Eng sFCR Eng way to CAB6) without prompting the FCR
#: #: #: #: #: unless R1s or R2s occur. If FCR is emitted at
8 SFCR Eng SFCR Eng SFCR Eng SFCR Eng SFCR Eng any point, reinforce it. If R1s/R2s or
#: #: #: #: #: noncompliance occur at any point, prompt the
FCR FCR FCR FCR FCR
8 SFC Eng SEC Eng sFC Eng sFC Eng SFC Eng FCR and reinforce the prompted FCR. If
3 SFCR #: SFCR #: SFCR #: SFCR #: SFCR #: CAB6 @cpectations are comlpleted, provide the
Eng Eng Eng Eng Eng synthesized SR. On these trials, cross out the
4 4 #: #: 4 required responses and simply record if FCR,
8 sFCR Eng sFCR B sFCR B sFCR B sFCR iz R1, R2 or CAB6 were emitted.

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; sFCR = simple functional communication response; cFCR = complex FCR
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)
Skills Teacher:

Organization:

Client Name:

Supervisor:

Consultant:

Functional Communication Training

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #; Trial #: Instructions
p Date changes within step EO SR EO SR EO SR EO SR EO SR
#: # #: #: #: This sheet is to be used to guide the shaping of
9 FCR: FCR FCR FCR FCR FCR . . .
¢ ¢ Eng N ng N Eng ¢ Eng N Eng the skills as well as to record trial-by-trial data
9 Improve form of communication cFCR it cFCR i cFCR ip cFCR it cFCR it during the EO and SR periods.
Eng Eng Eng Eng Eng
9 cFCR cFCR  F cFCR  ® cFCR cFCR DATA COLLECTION
Eng Eng Eng Eng Eng In EO, circle the response to EO if
9 ¢FCR #E: ¢ECR E: ¢FCR zz ¢FCR ?;: ¢FCR #E: independent; slash the response if prompted.
s s s e s In SR, circle Eng if it occurred throughout
9 cFCR z‘n . cFCR E‘n . cFCR %n . ¢FCR z'n . cFCR z‘n . majority of the SR period.
If one or more severe problem behaviors
9 cFCR #]é:ng cFCR g:ng cFCR zzng cFCR Z:ng cFCR #]é:ng occurred in either EO or SR, write R1 or R1s,
- X - - - respectively, next to the expected behavior.
9 cFCR #Eng cFCR zng cFCR zng cFCR zng cFCR #Eng If one or more mild problem behaviors
- - - - - occurred, write R2 or R2s, respectively, next
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng to the expected behavior.
9 cFCR cFCR % cFCR " cFCR ¥ cFCR SHAPING CRITERIA
Eng Eng Eng Eng Eng R . .
™ T 7 7 ™ Remain at each teaching step until 3
9 cFCR E}l,‘.’, cFCR E'ng cFCR En o cFCR En o cFCR E}l,‘.’, ;:lonse;utive trialls O{dthé ttﬁrget r;s]gonlsle level
m # # # 4 ave been completed with zero PB, a
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng expected skills are occurring independently,
4 4 4 4 4 and engagement is consistent during SR.
9 cFCR E.ng cFCR E.ng cFCR E.ng cFCR E-ng cFCR E.ng
4 #: # #- - PROMPTING & REINFORCEMENT
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng The behaviors noted are those expected and
#: #: #: #: #: thus reinforced on the specified trial.
9 cFCR cFCR cFCR cFCR cFCR
Eng Eng Eng Eng Eng
#: #: #: #: #: The skills are to be prompted just prior to
0 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng being expected initially and then once
5 : : g 5 independent, still ted if PB
9 cFCR cFCR cFCR ip cFCR cFCR incependent, St prompted 1t 15 of
Eng Eng Eng Eng Eng noncompliance occurs unexpectedly.
#: #: #: #: #:
o CFCR Bne CFCR_ Bne FCR_ Eng CFCR_ Bne CFCR Bne NO PRE-EMPTIVE PROMPT PROBE
. . . . . th th {0
9 ¢FCR #: cFCR #: cFCR #: ¢FCR #: ¢FCR #: Every 4" or 5 trl‘al progress th@ EO (all the
Eng Eng Eng Eng Eng way to CAB6) without prompting the FCR
9 cFCR  F cFCR cFCR it cFCR ™ ¢FCcR unless R1s or R2s occur. If FCR is emitted at
Eng Eng Eng Eng Eng any point, reinforce it. If R1s/R2s or
9 cFCR # cFCR # ¢FCR : cFCR i ¢FCR #: noncompliance occur at any point, prompt the
E‘ng E.ng E.ng E.ng E‘ng FCR and reinforce the prompted FCR. If
9 ¢ECR #E ¢FCR z ¢FCR g ¢FCR ?’; ¢ECR #E CABG6 expectations are completed, provide the
ng ng ng ng ng synthesized SR. On these trials, cross out the
? 4 #: 4 #: 4 required responses and simply record if FCR,
cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng R1, R2 or CAB6 were emitted.

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; sFCR = simple functional communication response; cFCR = complex FCR
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)
Skills Teacher:

Organization:

Client Name:

Supervisor:

Consultant:

Tolerance Response Training and Early Chaining

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
D Date changes within step EO SR EO SR EO SR EO SR EO SR
#: cFCR #: cFCR #: #: cFCR #: This sheet is to be used to guide the shaping of
10 FCR or TR FCR FCR
¢ or ¢ Eng TR Eng TR Eng ¢ Eng TR Eng the skills as well as to record trial-by-trial data
. . # #: cFCR #: cFCR # cFCR #: during the EO and SR periods.
10 Communicate and tolerate denial cFCR s cFCR i TR B TR Eng TR s
cFCR #: #: cFCR #: #: cFCR #: DATA COLLECTION
10 c¢FCR cFCR
TR Eng Eng TR Eng Eng TR Eng In EO, circle the response to EO if
10 cFCR # CFCR # cFCR i cFCR #: cFCR . independent; slash the response if prompted.
Eng TR Eng Eng TR Eng TR Eng In SR, circle Eng if it occurred throughout
10 <FCR #: cFCR # cFCR # cFCR #: cFCR #: majority of the SR period.
L IR Eng IR Eng IR Eng Eng If one or more severe problem behaviors
10 c¢FCR i c¢FCR i cFCR e cFCR : cFCR #* occurred in either EO or SR, write R1 or Rls,
Eng Eng TR Eng TR Eng TR Eng . .
FCR m m FCR 4 4 FCR m respectively, next to the expected behavior.
10 ¢ ; cFCR y ¢ 5 cFCR 5 ¢ ; If one or more mild problem behaviors
L1 Ly Eing i Ling Ling L& Ling occurred, write R2 or R2s, respectively, next
10 R * cFCR  # R * cFCR  # cFCR  # e oo pectively,
Eng TR Eng Eng TR Eng TR Eng 0 the expected behavior.
10 CFCR CFCR CFCR g cFCR cFCR I SHAPING CRITERIA
Eng TR Eng TR Eng Eng TR Eng . . .
<FCR & S “FCR S “FCR S S Remain at each teaching step until 3
10 TR By cFCR Eng TR Bus TR e cFCR B consecutive trials of the target response level
# oFCR # # CFCR . oFCR & have been cgmpleted with zero PB, all
10 cFCR Eng TR Eng cFCR Eng TR Eng TR Eng expected skills are occurring independently,
. . . . . and engagement is consistent during SR.
10 CFCR #: ¢FCR #: cFCR #: cFCR #: cFCR #:
Eng Eng TR Eng TR Eng TR Eng
¢FCR #: #: ¢FCR #: #: ¢FCR #: PROMPTING & REINFORCEMENT
10 TR Eng cFCR Eng TR Eng cFCR Eng TR Eng The behaviors noted are those expected and
#: cFCR S #: cFCR #: ¢cFCR #: thus reinforced on the specified trial.
10 CFCR Eng TR Eng cFCR Eng TR Eng TR Eng
#: ¢FCR #e cFCR #: #: ¢ECR #: The skills are to be prompted just prior to
10 cFCR cFCR . .
Eng TR Eng TR Eng Eng TR Eng being expected initially and then once
10 cFCR #: cFCR #: cFCR #: cFCR #: CFCR #: independept, still prompted if PB or
TR Eng Eng TR Eng TR Eng Eng noncompliance occurs unexpectedly.
#: cFCR #: #: cFCR #: cFCR #:
1 FCR FCR
0 cFe Eng TR Eng cke Eng TR Eng TR Eng NO PRE-EMPTIVE PROMPT PROBE
10 cFCR #: ¢FCR #: cFCR #: cFCR #: cFCR #: Every 4" or 5" trial progress the EO (all the
Eng Eng TR Eng TR Eng TR Eng way to CAB6) without prompting the FCR
10 cFCR #: ¢FCR #: cFCR #: CFCR #: cFCR #: unless R1s or R2s occur. If FCR is emitted at
TR Eng Eng IR Eng Eng IR Eng any point, reinforce it. If R1s/R2s or
10 ¢FCR #: cFCR #: ¢FCR # cFCR #: cFCR #: noncompliance occur at any point, prompt the
Eng IR Eng Eng IR Eng IR Eng FCR and reinforce the prompted FCR. If
10 ¢FCR i ¢FCR #: cFCR #: cFCR #: cFCR #: CAB6 expectations are completed, provide the
Eng Eng IR Eng TR Eng TR Eng synthesized SR. On these trials, cross out the
¢FCR # # ¢FCR 4 ¢FCR 4 #: required responses and simply record if FCR,
10 TR Eng cFCR Eng TR Eng TR Eng cFCR Eng R1, R2 or CAB6 were emitted.

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)
Skills Teacher:

Organization:

Client Name:

Supervisor:

Consultant:

Tolerance Response Training and Early Chaining

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
p Date changes within step EO SR EO SR EO SR EO SR EO SR
n FCR 2 cFCR 2 4 cFCR 4 This sheet is to be used to guide the shaping of
12 cFCR or TR or CAB 1 cFCR En ?[R E.n TR En cFCR En TR En the skills as well as to record trial-by-trial data
& & CAB 1 & & CAB 1 g during the EO and SR periods.
. . . cFCR . ) cFCR ) )
: Conmpeagand lrae dol | rk g g e s e
: CAB 1 CAB 1 In EO, circle the response to EO if
cFCR " 4 cFCR #4 ¢FCR 4 cFCR " independent; slash the response if prompted.
12 TR Eng cFCR Eng TR Eng TR Eng TR Eng In SR, circle Eng if it occurred throughout
CAB | CAB CAB | majority of the SR period.
cFCR #: 4 cFCR #: cFCR #: #: If one or more severe problem behaviors
12 TR Eng cFCR Eng TR Eng TR Eng TR Eng occurred in either EO or SR, write R1 or R1s,
CAB1 CAB CAB 1 respectively, next to the expected behavior.
#: cFCR #: cFCR #: ¢cFCR #: cFCR #: If one or more mild problem behaviors
12 cFCR En R En R En, TR En TR En occurred, write R2 or R2s, respectively, next
: CAB 1 £ CAB 1 : : CAB 1 : e bohovior pectively,
FCR . FCR . . . FCR . o the expected behavior.
12 TR #: TR # cFCR #: cFCR #: TR #:
CAB 1 Eng CAB 1 Eng TR Eng Eng CAB 1 Eng — SI—}I}?PII\;(.} CRtITERI'/?3
FCR FCR emain at each teaching step unti
12 cFCR #: TR #: cFCR #: TR #: cFCR #: consecutive trials of the target response level
TR Eng CAB 1 Eng TR Eng CAB 1 Eng Eng have been completed with zero PB, all
¢cFCR cFCR ¢cFCR expected skills are occurring independently,
#: #: #: cFCR #: #: ; ; ;
12 TR E ¢FCR E TR E TR E TR E and engagement is consistent during SR.
CAB | e ne CAB 1 ne e CAB | e
N x B CFCR N CFCR PROMPTING & REINFORCEMENT
12 cFCR En ?l"R En TR En cFCR En TR En The behaviors noted are those expected and
& & CAB 1 g g CAB 1 g thus reinforced on the specified trial.
. cFCR . . cFCR . .
12 _CFI;CR gng TR zng ,CI,I;;CR zng TR gng cFCR gng The skills are to be prompted just prior to
CAB 1 CAB 1 being expected initially and then once
cFCR #: 4 cFCR # CFCR i cFCR #: independent, still prompted if PB or
12 TR § cFCR : TR : y TR § noncompliance occurs unexpectedly.
CAB 1 Eng Eng CAB 1 Eng TR Eng CAB 1 Eng
4 ¢FCR - cFCR # # cFCR 4 NO PRE-EMPTIVE PROMPT PROBE
12 cFCR Eng TR Eng TR Eng cFCR Eng TR Eng Every 4% or 5% trial progress the EO (all the
CAB 1 CAB 1 . -
way to CAB6) without prompting the FCR
cFCR #: cFCR #: cFCR #: cFCR #: #: unless R1s or R2s occur. If FCR is emitted at
12 TR TR cFCR . . .
TR Eng CAB 1 Eng TR Eng CAB 1 Eng Eng any point, reinforce it. If R1s/R2s or
FCR FCR noncompliance occur at any point, prompt the
cFCR #: #: cFCR #: # #: FCR and reinforce the prompted FCR. If
12 TR TR cFCR . .
TR Eng CAB 1 Eng TR Eng CAB 1 Eng Eng CABG6 expectations are completed, provide the
synthesized SR. On these trials, cross out the
c¢FCR #: cFCR #: cFCR #: cFCR #: #: required responses and simply record if FCR,
12 TR TR cFCR :
TR Eng CAB 1 Eng TR Eng CAB 1 Eng Eng R1, R2 or CAB6 were emitted.

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)
Skills Teacher:

Organization:

Client Name:

Supervisor:

Consultant:

Tolerance Response Training and Early Chaining

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
D Date changes within step EO SR EO SR EO SR EO SR EO SR
cFCR This sheet is to be used to guide the shaping of
cFCR #: TR # CFCR # #: cFCR #: the skills as well as to record trial-by-trial data
13 CFCR or TR or CAB 1 or CAB 2 ; y TR ¥ cFCR ¥ TR ; . . Yy
TR Eng CAB 1 Eng CAB 1 Eng Eng CAB 1 Eng during the EO and SR periods.
CAB 2
Communicate, tolerate denial, cFCR 4 4 _CFI;QCR 2 cFCR a cFCR 4 ) DATA COLLECTION
13 relinquish positive reinforcers, and TR En cFCR E.n CAB 1 En TR En TR En In EO, circle the response to EO if
transition and get ready to learn CAB 1 g g CAB 2 g g CAB 1 g independent; slash the response if prompted.
In SR, circle Eng if it occurred throughout
cFCR cFCR o .
. . cFCR . . . majority of the SR period.
TR #: #: #: TR #: cFCR #: .
13 cFCR TR If one or more severe problem behaviors
CAB 1 Eng Eng Eng CAB 1 Eng TR Eng .. .
CAB 2 CAB 1 CAB 2 occurred in either EO or SR, write R1 or R1s,
FCR CFCR CFCR respectively, next. to the expected b.ehavior.
# ¢ # ¢FCR #: TR #: TR # If one or more mild problem behaviors
13 cFCR Eng TR Eng TR Eng CAB 1 Eng CAB 1 Eng occurred, write R2 or R2s, respectively, next
CAB 1 CAB2 CAB 2 to the expected behavior.
cFCR cFCR
" CFCR  # TR TR # ren TR i SHAPING CRITERIA
TR Eng CAB 1 Eng CAB 1 Eng ¢ Eng CAB 1 Eng Remain at each teaching step until 3
CAB2 CAB 2 consecutive trials of the target response level
CFCR cFCR cFCR have been completed with zero PB, all
13 TR #: FCR #: TR #: cFCR #: TR #: expected skills are occurring independently,
CAB 1 Eng Eng CAB 1 Eng TR Eng CAB 1 Eng and engagement is consistent during SR.
CAB 2 CAB 2
cFCR cFCR cFCR PROMPTING & REINFORCEMENT
13 TR #: ¢FCR #: TR #: TR #: cFCR #: The behaviors noted are those expected and
CAB 1 Eng Eng gﬁg é Eng gi‘g é Eng TR Eng thus reinforced on the specified trial.
FCR 4 ,CI%CR 4 c¢FCR 4 4 c¢FCR 4 The skills are to be prompted just prior to
13 ¢ y : TR : cFCR ; TR y being expected initially and then once
TR Eng CAB 1 Eng Eng Eng Eng
CAB 2 CAB 1 CAB 1 independent, still prompted if PB or
oFCR FCR noncompliance occurs unexpectedly.
3 TR #: der | * E’FECR #: TR #: cFCR  #:
CAB1  Eng B R, Eng CAB1  Eng TR i NO PRE-EMPTIVE PROMPT PROBE
CAB?2 CAB?2 Every 4™ or 5™ trial progress the EO (all the
¢FCR FCR ¢FCR way to CAB6) without prompting the FCR
13 FCR #: TR #: ?FR #: cFCR #: TR #: unless R1s or R2s occur. If FCR is emitted at
¢ Eng CAB 1 Eng CAB 1 Eng TR Eng CAB 1 Eng any point, reinforce it. If R1s/R2s or
CAB 2 CAB 2 noncompliance occur at any point, prompt the
FCR and reinforce the prompted FCR. If
cFCR <FCR cFCR CABG6 expectations are completed, provide the
cFCR #: TR #: #: #: #: synthesized SR. On these trials, cross out the
13 TR cFCR TR . . )
TR Eng CAB 1 Eng CAB 1 Eng Eng CAB 1 Eng required responses and simply record if FCR,
CAB2 R1, R2 or CABG were emitted.

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization:

Client Name:

Skills Teacher:

Supervisor:

Consultant:

Diversified Chaining Branch:

/ New people:

/ New locations:

/ Extended time:

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
p Date changes within step EO SR EO SR EO SR EO SR EO SR
cFCR cFCR This sheet is to be used to guide the shaping of
CFCR, TR, CAB 1, CAB 2, or CAB3 . . c¢FCR . . TR . the skills as well as to record trial-by-trial data
14 Communicate, tolerate denial CFCR i TR G TR e cFCR i CAB 1 i during the EO and SR period
S S ) ’ TR Eng CAB 1 Eng Eng Eng Eng uring the £ an perods.
relinquish positive reinforcers, CAB 2 CAB 1 CAB2
CAB3 DATA COLLECTION
transition and get ready to learn, and/or cFCR %I;CR cFCR In EO, circle the response to EO if
14 cooperate/comply/respond accurately TR #: cFCR #: CAB 1 #: cFCR #: TR #: independent; slash the response if prompted.
to 1-3 instructions within 1 activity, and/or | CAB 1 Eng Eng CAB 2 Eng TR Eng CAB 1 Eng In SR, circle Eng if it occurred throughout
engage for 10-60 seconds in 1 activity CAB2 CAR3 majority of the SR period.
FCR If one or more severe problem behaviors
TR CFCR cFCR cFCR occurred in either EO or SR, write R1 or Rl1s,
14 CAB 1 i cFCR it TR #: TR #: TR #: respectively, next to the expected behavior.
CAB?2 Eng Eng CAB 1 Eng gzg ; Eng Eng If one or more mild problem behaviors
CAB3 occurred, write R2 or R2s, respectively, next
cFCR FCR to the expected behavior.
c
; cFCR ; } TR ; ;
14 cFCR zn TR zn _CFI;CR En CAB 1 #En EiB 1 zn SHAPING CRITERIA
& CAB 1 & & CAB2 & CAB 2 g Remain at each teaching step until 3
CAB3 consecutive trials of the target response level
cFCR cFCR have been completed with zero PB, all
cFCR #: TR #: TR # #: cFCR #: expected skills are occurring independently,
14 TR Eng g?g ; Eng CAB 1 Eng cFCR Eng giB | Eng and engagement is consistent during SR.
CAB2
CAB3 PROMPTING & REINFORCEMENT
_Cr};{CR cFCR cFCR The behaviors noted are those expected and
14 CAB 1 #: cFCR #: TR #: cFCR #: TR #: thus reinforced on the specified trial.
CAB 2 Eng Eng CAB 1 Eng TR Eng CAB 1 Eng
CAB3 CAB2 CAB2 The skills are to be prompted just prior to
°FCR cFCR being expected initially and then once
¢FCR TR TR independent, still prompted if PB or
14 TR # cFCR # CAB 1 it CAB 1 #: cFCR #: noncompliance occurs unexpectedly.
CAB 1 Eng Eng CAB 2 Eng CAB 2 Eng TR Eng
CAB3 CAB3 NO PRE-EMPTIVE PROMPT PROBE
FCR ¢FCR Every 4" or 5" trial progress the EO (all the
" SFR 4 cFCR 4 cFCR " TR " way to CAB6) without prompting the FCR
14 cFCR e CAB 1 i TR It TR It CAB 1 i unless Bls or R2s occur. If FCR is emitted at
CAB 2 CAB 1 CAB2 any point, reinforce it. If R1s/R2s or
CAB3 noncompliance occur at any point, prompt the
cFCR cFCR FCR and reinforce the prompted FCR. If
cFCR #: TR #: cFCR #: #: TR #: CABG6 expectations are completed, provide the
14 TR Eng CAB 1 Eng ;FjiB | Eng cFCR Eng gig ; Eng synthesized SR. On these trials, cross out the
CAB2 CAB3 required responses and simply record if FCR,
FCR R1, R2 or CAB6 were emitted.
cFCR
TR cFCR
#: #: #: TR #: #:
14 gig é Eng cFCR Eng giB 1 Eng CAB 1 Eng TR Eng
CAB 2
CAB3

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization:

Client Name:

Skills Teacher:

Supervisor:

Consultant:

Diversified Chaining

Branch:

/ New people:

/ New locations:

/ Extended time:

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
p Date changes within step EO SR EO SR EO SR EO SR EO SR
15 CFCR, TR, CAB 1 or 2, or CAB4 cFCR cFCR This sheet is to be used to guldf': the shapmg of
Communicate, tolerate denial, TR 4 4 cFCR # TR " cFCR " the skills as well as to record trial-by-trial data
S o g X CAB 1 N cFCR : TR : CAB 1 N N during the EO and SR periods
relinquish positive reinforcers, CAB 2 Eng Eng CAB 1 Eng CAB 2 Eng TR Eng g p :
- CAB4 CAB4 DATA COLLECTION
15 transition /and gft/ready tZ( learn, an[d/or %l; CR _c[}; CR ¢FCR In EO, circle the response to EO if
coop erqte comply/respon acctfrate y #: #: ¢FCR #: #: TR #: independent; slash the response if prompted.
to 1-3 instructions within multiple cFCR CAB 1 CAB 1 . o
L. Eng Eng TR Eng Eng CAB 1 Eng In SR, circle Eng if it occurred throughout
activities, CAB 2 CAB 2 CAB 2 ority of the SR period
CAB4 CAB4 ;I;a]orlty of the SR perio [.,1 oot
G FCR FCR one or more severe problem behaviors
. cFCR occurred in either EO or SR, write R1 or Rl1s,
and/or FCR #: TR #: TR #: #: TR #: - :
engage for 10-60 seconds in multiple "CFR E. CAB 1 E. CAB 1 E' cFCR E. CAB 1 E. respectively, next to the expected behavior.
activities L2 CAB?2 ng CAB 2 e g | cAB?2 ng If one or more mild problem behaviors
CAB4 CAB4 occurred, write R2 or R2s, respectively, next
15 cFCR cFCR to the expected behavior.
TR ; ; TR } ; cFCR ;
CAB 1 En cFCR zn CAB 1 fEn _CFI;CR #En TR En SHAPING CRITERIA
CAB2 & & CAB2 & & CAB 1 & Remain at each teaching step until 3
CAB4 CAB4 consecutive trials of the target response level
15 cFCR cFCR have been completed with zero PB, all
;I;CR 4 R 4 ;FZF/:B | 4 EiB | # ¢FCR 4 exgected skills are occu'rring i:llde'pen;l;ntly,
and engagement is consistent durin; .
CAB 1 Eng Eng CAB 2 Eng CAB 2 Eng TR Eng gag g
CAB4 CAB4 PROMPTING & REINFORCEMENT
15 cFCR cFCR The behaviors noted are those expected and
TR cFCR TR . . .
#: #: #: cFCR #: #: thus reinforced on the specified trial.
cFCR En CAB 1 En TR En TR En CAB 1 En
€ | caB2 £ | caBi1 g € | cAaB2 | e st b diust ori
CAB4 CAB4 e skills are to. ‘e-prompte just prior to
15 °FCR CFCR ?)emg expected'mltlally and Fhen once
cFCR TR TR independent, still prompted if PB or
cFCR #: TR # #: #: #: noncompliance occurs unexpectedl
CAB 1 cFCR CAB 1 p p y.
TR Eng CAB 1 Eng CAB 2 Eng Eng CAB 2 Eng
CAB2 CAB4 CAB4 NO PRE-EMPTIVE PROMPT PROBE
15 cFCR cFCR Every 4" or 5" trial progress the EO (all the
TR " 4 TR 4 cFCR " cFCR " way to CAB6) without prompting the FCR
CAB 1 E.ng cFCR E.ng CAB 1 E.ng TR E.ng TR E.ng unless R1s or R2s occur. If FCR is emitted at
CAB2 CAB2 CAB 1 any point, reinforce it. If R1s/R2s or
CAB4 CAB4 noncompliance occur at any point, prompt the
15 cFCR cFCR FCR and reinforce the prompted FCR. If
cFCR
#: TR #: ¢FCR #: TR # TR #: CAB6 expectations are completed, provide the
cFCR CAB 1 CAB 1 hesized h ial h
Eng Eng TR Eng Eng CAB 1 Eng synthesized SR. On these trials, cross out the
CAB 2 CAB 2 . . .
CAB2 required responses and simply record if FCR,
CAB4 CAB4 .
R1, R2 or CAB6 were emitted.
15 cFCR FCR cFCR
FCR #: R #: (”}R # #: R #:
¢ ; CAB 1 ; ; ¢FCR ; CAB 1 ;
TR Eng Eng CAB 1 Eng Eng Eng
CAB2 CAB 2 CAB2
CAB4 CAB4

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization:

Client Name:

Skills Teacher:

Supervisor:

Consultant:

Diversified Chaining

Branch:

/ New people:

/ New locations:

/ Extended time:

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
p Date changes within step EO SR EO SR EO SR EO SR EO SR
16s CFCR, TR, CAB 1,2, 3 or CABS-short cFCR cFCR cFCR This sheet is to be used to guldf': the shapmg of
. ) TR . . TR . . . the skills as well as to record trial-by-trial data
Communicate, tolerate denial, CAB 1 #: cFCR #: CAB 1 #: TR #: cFCR #: ! ,
relinquish positive reinforcers, CAB 2 Eng Eng CAB2 Eng CAB 1 Eng | TR Eng during the EO and SR periods.
transition and get ready to learn, and/or CAB5-1 CAB5-6 CAB2
- = DATA COLLECTION
16s cooperate/comply/respond accurately cFCR _c[};CR ?rl;CR In EO, circle the response to EO if
to 1, 3, or 6 instructions CFCR #: TR #: cFCR #: CAB 1 #: CAB 1 #: independent; slash the response if prompted.
within multiple activities, Eng CAB 1 Eng TR Eng CAB 2 Eng CAB 2 Eng In SR, circle Eng if it occurred throughout
CABS5-6 CABS5-1 majority of the SR period.
Tos FCR FCR If one or more severe problem behaviors
) occurred in either EO or SR, write R1 or R1s,
and/or FCR " TR a TR 4 i cFCR " . 5
engage for 10, 60, or 120 seconds in "CFR E. CAB 1 E. CAB 1 E' cFCR E. TR E. respectively, next' to the expected bf’ha"lon
multiple activities 02 CAB 2 03 CAB 2 ng 2 CAB 1 02 If one or more mild problem behaviors
CAB5-6 CAB5-3 occurred, write R2 or R2s, respectively, next
16s cFCR FCR cFCR to the expected behavior.
c
TR TR
#: #: TR #: cFCR #: #:
CAB 1 Eng | FCR Eng CAB | Eng | TR Eng | CAB! Eng ~ SHAPING CRITERIA
CAB 2 CAB 2 CAB2 Remain at each teaching step until 3
CABS-3 CABS5-6 consecutive trials of the target response level
16s cFCR cFCR have been completed with zero PB, all
cFCR #: #: TR # TR #: ¢ECR #: expected skills are occurring independently,
Ei B 1 Eng cFCR Eng gﬁg ; Eng gig é Eng TR Eng and engagement is consistent during SR.
CABS-1 CAB>-6 PROMPTING & REINFORCEMENT
16s cFCR _CFI;CR _CI%CR The behaviors noted are those expected and
cFCR #: TR #: CAB 1 #: cFCR #: CAB 1 #: thus reinforced on the specified trial.
Eng CAB 1 Eng CAB 2 Eng TR Eng CAB 2 Eng
CAB2 CAB5-6 CAB5-3 The skills are to be prompted just prior to
Tos CFCR CFCR being expected initially and then once
TR ¢FCR TR independent, still prompted if PB or
cFCR #: CAB 1 #: TR # ¢FCR #. CAB 1 #: noncompliance occurs unexpectedly.
TR Eng CAB 2 Eng CAB 1 Eng Eng CAB 2 Eng
CABS-1 CAB5-6 NO PRE-EMPTIVE PROMPT PROBE
16s cFCR FCR ¢FCR Every 4" or 5" trial progress the EO (all the
c . .
TR " 4 TR 4 cFCR " TR " way to CAB6) without promptmg the FCR
CAB 1 cFCR CAB 1 unless R1s or R2s occur. If FCR is emitted at
Eng Eng CAB 1 Eng TR Eng Eng . . X
CAB2 CAB 2 CAB2 any point, reinforce it. If R1s/R2s or
CAB5-6 CABS-3 noncompliance occur at any point, prompt the
16s cFCR cFCR FCR and reinforce the prompted FCR. If
FCR #: %l;CR #: ¢FCR #e EiB | - giB | #: CAB6 expectations are completed, provide the
¢ En En TR En En En synthesized SR. On these trials, cross out the
€ | caB1 < € | caB2 € | caB2 <
CAB5.1 CABS5-6 required responses and simply record if FCR,
- FCR CoFCR - - R1, R2 or CAB6 were emitted.
cFCR
TR TR
CAB 1 #: cFCR #: CAB 1 #: cFCR #: TR #:
Eng Eng Eng TR Eng CAB 1 Eng
CAB2 CAB2 CAB 2s
CABS5-3 CAB5-6

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization: Client Name: Skills Teacher: Supervisor: Consultant:

Diversified Chaining Branch: / New people: / New locations: / Extended time:
Responses Reinforced Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions

p Date changes within step EO SR EO SR EO SR EO SR EO SR

16m CFCR, TR, CAB 1,2, 3 or CABS-medium .CFI;CR i:rl;CR cFCR "1;]hls ljlllleet is tolll)e used to g](.iudf': tlhlf): shgplln(jg of
Communicate, tolerate denial, CAB 1 #: cFCR #: CAB 1 #: TR # cFCR #: t © skills as well as to recor trial-by-trial data
relinquish positive reinforcers, CAB 2 Eng Eng CAB 2 Eng CAB 1 Eng TR Eng during the EO and SR periods.
transition and get ready to learn, and/or CAB5-3 CAB5-10 CAB2

= = DATA COLLECTION

16m cooperate/comply/respond accurately CFCR _c[};CR %I;CR In EO, circle the response to EO if
to 1, 3, 6, or 10 instructions CFCR #: TR #: cFCR #: CAB 1 #: CAB 1 #: independent; slash the response if prompted.
within multiple activities, Eng CAB 1 Eng TR Eng CAB 2 Eng CAB 2 Eng In SR, circle Eng if it occurred throughout

CAB5-3 CAB5-3 majority of the SR period.

Tom “FCR SFCR If one or more severe problem behaviors
and/or TR TR ¢FCR occurred in either EO or SR, write R1 or R1s,
and/or engage for 10, 60, 120, or 300 cHOR £ | casi e | casi e | erer o R respectively, next to the expected behavior.
seconds in multiple activities € | caB2 g CAB?2 8 € | caB1 € | If one or more mild problem behaviors

CAB53-10 CAB5-1 occurred, write R2 or R2s, respectively, next
16m c¢FCR FCR ¢FCR to the expected behavior.
c
TR . . : . TR .
CAB 1 En cFCR zn ;F:iB 1 En _CFI;CR #En CAB 1 En SHAPING CRITERIA
CAB2 & & CAB 2 & g CAB2 & Remain at each teaching step until 3
CABS5-1 CABS-10 consecutive trials of the target response level
16m cFCR cFCR have been completed with zero PB, all
cFCR #: #: TR 4 TR # ¢FCR #: expected skills are occurring independently,
TR Eng cFCR Eng CAB 1 Eng CAB 1 Eng TR Eng and engagement is consistent during SR.
CAB 1 CAB2 CAB 2
CAB5-6 CAB5-1
PROMPTING & REINFORCEMENT
16m cFCR cFCR .
cFCR The behaviors noted are those expected and
cFCR #: TR #: giB 1 #: cFCR #: EiB 1 #: thus reinforced on the specified trial.
Eng CAB 1 Eng CAB 2 Eng TR Eng CAB 2 Eng
CAB2 CABS5-1 CAB5-10 The skills are to be prompted just prior to
T6m FCR CFCR being expected initially and then once
independent, still prompted if PB or
cFCR # ?;B . #: ?&CR #: #: R #: noncompli tedl
¢FCR CAB 1 pliance occurs unexpectedly.
TR Eng CAB 2 Eng CAB 1 Eng Eng CAB 2 Eng
CABS-6 CAB5-3 NO PRE-EMPTIVE PROMPT PROBE
16m cFCR FCR ¢FCR Every 4" or 5" trial progress the EO (all the
TR " 4 ?FR 4 cFCR " TR " way to CAB6) without prompting the FCR
CAB 1 E.ng cFCR E.ng CAB 1 E.ng TR E.ng CAB 1 E.ng unless R1s or R2s occur. If FCR is emitted at
CAB2 CAB2 CAB2 any point, reinforce it. If R1s/R2s or
CAB5-10 CABS5-1 noncompliance occur at any point, prompt the
16m cFCR cFCR FCR and reinforce the prompted FCR. If
#: cFCR #: ¢ECR #: TR # TR #: CABG6 expectations are completed, provide the
cFCR TR CAB 1 CAB 1 : :
En En TR En: En: En: synthesized SR. On these trials, cross out the
€ | caB1 < € | caB2 € | caB2 <
CABS-3 CABS-10 required responses and simply record if FCR,
o FCR CoFCR - - R1, R2 or CAB6 were emitted.
cFCR
TR TR
#: #: #: cFCR #: TR #:
gig é Eng cFCR Eng gﬁg ; Eng TR Eng CAB 1 Eng
CAB 2s
CABS5-6 CAB5-10

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization:

Client Name:

Skills Teacher:

Supervisor:

Consultant:

Diversified Chaining

Branch:

/ New people:

/ New locations:

/ Extended time:

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
p Date changes within step EO SR EO SR EO SR EO SR EO SR
161 CFCR, TR, CAB 1, 2, or CABS-long cFCR cFCR cFCR This sheet is to be used to guldf': the shapmg of
Communicate. tolerate denial TR " - TR 4 TR " cFCR " the skills as well as to record trial-by-trial data
- i e X CAB 1 N cFCR : CAB 1 : N N during the EO and SR periods
relinquish positive reinforcers, CAB 2 Eng Eng CAB 2 Eng CAB 1 Eng TR Eng g p :
transition and get ready to learn, and/or CAB5-6 CAB5-10+ CAB2
= = DATA COLLECTION
tol cooperate/comply/respond accurately FCR _c[};CR ?rl;CR In EO, circle the response to EO if
t0 1, 3, 6, 10, or more instructions #: : #: cFCR #: #: #: independent; slash the response if prompted.
i . . cFCR TR CAB 1 CAB 1 . e
within multiple activities, Eng Eng TR Eng Eng Eng In SR, circle Eng if it occurred throughout
CAB 1 CAB2 CAB2 ority of the SR period
CAB5-1 CAB5-10+ ;rf‘al"“ y ot the SR perio e behavi
Tol FCR FCR one ocr1 r.1r10rjct ;evleir(;: proS Rem 'i z};/iors .

) occurred in either EO or SR, write R1 or R1s,
and/or cFCR #: R #: R # #: cFCR #: respectively, next to the expected behavior.
engage for 10, 60, 120, 300, or more TR En CAB 1 En CAB 1 En cFCR En TR En P Y, . p ¢
seconds in multiple activities & | caB2 g CAB2 g € | cAaB1 & | If one or more mild problem behaviors

CAB53-3 CAB5-10 occurred, write R2 or R2s, respectively, next
161 cFCR cFCR to the expected behavior.
cFCR
TR . . : . TR .
CAB 1 e cFCR it TR it CFCR i CAB 1 i SHAPING CRITERIA
Eng Eng CAB 1 Eng TR Eng Eng . . .
CAB2 CAB 2 CAB2 Remain at each teaching step until 3
CABS-1 CABS-6 consecutive trials of the target response level
161 cFCR cFCR have been completed with zero PB, all
cFCR #: #: TR # TR #: ¢ECR #: expected skills are occurring independently,
Ei B1 E.ng cFCR E.ng gﬁg ; E;lg gig é E}lg TR E.ng and engagement is consistent during SR.
CABS-10+ CABS-10 PROMPTING & REINFORCEMENT
161 c¢cFCR _CFI;CR _CI%CR The behaviors noted are those expected and
#: TR #: #: cFCR #: #: thus reinforced on the specified trial.
cFCR CAB 1 CAB 1
Eng CAB 1 Eng CAB 2 Eng TR Eng CAB 2 Eng
CAB2 CABS5-1 CAB5-6 Th.e skills are to b‘e-prompted just prior to
Tol CFCR being expected initially and then once
TR cFCR independent, still prompted if PB or
¢FCR #: CAB 1 #: CFCR #: #: TR #: noncompliance occurs unexpectedly.
TR En CAB?2 En R En cFCR Eng | SABI En
® | CaBs.10 £ | caBl y ¢ | caB2 ¢ NO PRE-EMPTIVE PROMPT PROBE
+ CABS-3 Every 4™ or 5™ trial progress the EO (all the
161 cFCR <FCR cFCR way to CAB6) without prompting the FCR
TR . . . . TR 5 unless R1s or R2s occur. If FCR is emitted at
CAB I #: cFCR #: TR # cFCR #: CAB I #: . o -
CAB 2 Eng Eng CAB 1 Eng TR Eng CAB 2 Eng any pomtl, reinforce it. It RIS/R‘ZSt or "
noncompliance occur at any point, prompt the
CABS-1 cAB? CABS-10+ FCR and reinforce the prompted FCR. If
16l cFCR cFCR CAB6 expectations are completed, provide the
#: cFCR #: c¢cFCR #: TR #: TR #: synthesized SR. On these trials, cross out the
cFCR TR CAB 1 CAB 1 . . .
Eng Eng TR Eng Eng Eng required responses and simply record if FCR,
CABI CAB 2 CAB 2 R1, R2 or CAB6 were emitted.
CABS-10 CAB3-3 Re0 were emitied.
16l cFCR C cFCR cFCR
TR TR
#: #: #: cFCR #: TR #:
CABI T | Eng CAB 1 Eng | TR Eng | CAB1 Eng
CAB2 CAB2 CAB 2s
CABS5-10+ CABS5-1
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EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior

Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization: Client Name: Skills Teacher: Supervisor: Consultant:
Challenged Chaining Branch: / New people: / New locations: / Extended time:
Responses Reinforced Progressively Changing Response Requirements
Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
p Date changes within step EO SR EO SR EO SR EO SR EO SR
CFCR, TR, CAB 1, 2, or CAB6 cFCR cFCR cFCR This sheet is to be used to guide the shaping of
Communicate, tolerate denial, TR - - TR " TR #: #: the skills as well as to record trial-by-trial data
17 relinquish positive reinforcers, CAB 1 En cFCR E'n CAB 1 En CAB 1 En TR En | during the EO and SR periods.
transition and get ready to learn, and/or CAB2 & & CAB2 g CAB 2 g g
cooperate/comply/respond accurately CABG6-10+i CABG6-6 i DATA COLLECTION
17 to.I, ~3, 6, 1 Q, or more .instructions cFCR cFCR In EO, circle the response to EO if
within multiple activities, and/or #: cFCR ™ ¢FCR 4 TR #: TR #* independent; slash the response if prompted.
engage for 10, 60, 120, 300, or more cFCR TR CAB 1 En CAB 1 En . p-
. . . Eng Eng TR Eng In SR, circle Eng if it occurred throughout
seconds in multiple activities, CAB 1 CAB2 g CAB2 g ority of the SR period
while being challenged CABG6-1 i CAB6-10 i majority ot the Sk period. _
17 oFCR CFCR If one or more severe problem behaviors
TR TR 4 ¢FCR 4 occurred in either EO or SR, write R1 or Rls,
Challenges: TR #: CAB 1 #: CAB 1 #: ¢FCR En | TR En | respectively, next to the expected behavior.
Eng CAB?2 Eng CAB?2 Eng g CAB 1 g If one or more mild problem behaviors
CABG6-3 i CABO6-10+i occurred, write R2 or R2s, respectively, next
17 c¢FCR FCR ¢FCR to the expected behavior.
. TR # # | TR # | cFCR # o] IR =
1. CAB 1 En cFCR En CAB 1 En TR En | CAB1 En SHAPING CRITERIA
CAB2 & J CAB 2 & g CAB2 g Remain at each teaching step until 3
CAB6-1i CAB6-6 i consecutive trials of the target response level
17 cFCR cFCR have been completed with zero PB, all
cFCR #: 4 R # TR #: ¢FCR # expected skills are occurring independently,
TR ¥ cFCR y CAB 1 ; CAB 1 En En i i i
Eng Eng Eng TR and engagement is consistent during SR.
CAB 1 CAB2 CAB2 g g
CABG-10 CABG-3i PROMPTING & REINFORCEMENT
17 cFCR %];CR 4 %];CR 4 The behaviors noted are those expected and
i, cFCR #: TR #: CAB 1 #: cFCR En CAB 1 En thus reinforced on the specified trial.
Eng | CAB1 Eng Eng | TR
CAB2 g CAB 2 g . . .
CAB2 CAB6.10+i CAB6.3 i The skills are to be prompted just prior to
17 FCR CFCR being expected initially and then once
TR ¢FCR #: TR # independent, still prompted if PB or
?F}; CR En CAB 1 En TR ﬁn ¢FCR En | CAB1 En | noncompliance occurs unexpectedly.
& | caB2 £ | cAB1 g g | caB2 g
CABG6-6 ¢ CAB6-1i NO PRE-EMPTIVE PROMPT PROBE
17 cFCR FCR c¢FCR Every 4" or 5" trial progress the EO (all the
TR . 4 ?FR # cFCR #: TR #: way to CAB6) without prompting the FCR
11i. CAB 1 E.ng cFCR E.ng CAB 1 E‘ng TR En | CAB1 En | unless R1s or R2s occur. If FCR is emitted at
CAB2 CAB?2 g CAB2 g any point, reinforce it. If R1s/R2s or
CABG-6i CABG-10+i noncompliance occur at any point, prompt the
17 cFCR cFCR FCR and reinforce the prompted FCR. If
#: cFCR #: ¢FCR # TR #: TR #: CAB6 expectations are completed, provide the
cFCR Eng E]/iB | Eng TR Eng gﬁg ; En gﬁg ; En synthesized SR. On these trials, cross out the
CAB6-1 i g CAB6-6 i g required responses and simply record if FCR,
7 FCR FCR = =il R1, R2 or CAB6 were emitted.
cFCR
TR . . TR . #: #:
iv. CAB 1 % 1 cFer % | caB1 | cFCR En | IR En
Eng Eng Eng | TR CAB 1
CAB2 CAB2 g CAB 2 g
CAB6-10 i CAB6-10+i
FTF Behavioral Consulting Skill-Based Treatment Workbook | Page




EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior

Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization:

Client Name:

Skills Teacher:

Supervisor:

Consultant:

Challenged Chaining Branch:

/ New people:

/ New locations:

/ Extended time:

Responses Reinforced

Progressively Changing Response Requirements

Ste Write in specific form; note if form Trial #: Trial #: Trial #: Trial #: Trial #: Instructions
p Date changes within step EO SR EO SR EO SR EO SR EO SR
CFCR, TR, CAB 1, 2, or CAB6 cFCR cFCR cFCR This sheet is to be used to guide the shaping of
Communicate, tolerate denial, TR - - TR " TR #: #: the skills as well as to record trial-by-trial data
17 relinquish positive reinforcers, CAB 1 E.ng cFCR E}lg CAB 1 E'ng CAB 1 En TR En | during the EO and SR periods.
transition and get ready to learn, and/or CAB2 CAB2 CAB 2 g g
cooperate/comply/respfmd acc.urately CABG6-10+ii CABG6-6 ii DATA COLLECTION
17 t0 1, 3, 6, 10, or more instructions cFCR . cFCR | InEO, circle the response to EO if
within multiple activities, and/or " cFCR 4 ¢FCR 4 TR #: TR #: independent; slash the response if prompted.
engage for 10, 60, 120, 300, or more cFCR TR CAB 1 En CAB 1 En . p-
. . . Eng Eng TR Eng In SR, circle Eng if it occurred throughout
seconds in multiple activities, CAB 1 CAB2 g CAB2 g ority of the SR period
while being challenged CABG6-1 ii CABG-10 ii majority ot the Sk period. _
17 CFCR If one or more severe problem behaviors
cFCR TR occurred in either EO or SR, write R1 or R1s,
#: TR #: CAB 1 #: #: cFCR # respectively, next to the expected behavior.
Challenges: TR Eng CAB 1 Eng | CAB2 Eng cFCR En [ TR En | 1f one or more mild problem behaviors
gﬁg 62 3ii CAB6-10+ g CAB1 g occurred, write R2 or R2s, respectively, next
U ii to the expected behavior.
17 cFCR FCR cFCR
TR o v | = v | rer # | R #: SHAPING CRITERIA
i. CAB 1 En cFCR En CAB 1 En TR En CAB 1 En | Remain at each teaching step until 3
CAB2 = & CAB 2 = g CAB2 g consecutive trials of the target response level
CABG-1ii CABG6-6 ii have been completed with zero PB, all
17 cFCR cFCR expected skills are occurring independently,
cFCR . . TR . TR #: #: and engagement is consistent during SR.
TR zng cFCR gng CAB 1 Eng CAB 1 En %];CR En
CAB1 CAB2 CAB2 g g PROMPTING & REINFORCEMENT
CABG6-10 ii CABG6-3 ii .
T FCR The behaviors noted are those expected and
CFCR "CFR cFCR thus reinforced on the specified trial.
#: TR #:
.. #: TR #: CAB 1 #: FCR . . .
11. cFCR Eng | CAB1 I8 CAB 2 e ;"R En CAB 1 En | The skills are to be prompted just prior to
CAB 2 CAB6-10+ g CAB2 g being expected initially and then once
i CABG-3 ii independent, still prompted if PB or
17 FCR cFCR noncompliance occurs unexpectedly.
FCR " TR 2 cFCR " #: TR #:
%R En CAB 1 En TR En ¢FCR En CAB 1 En NO PRE-EMPTIVE PROMPT PROBE
€ | caB2 € | caB1 g CAB2 Every 4" or 5" trial progress the EO (all the
g g y prog
CABG6-6 ii CABG6-1 ii way to CAB6) without prompting the FCR
17 cFCR ¢FCR cFCR unless R1s or R2s occur. If FCR is emitted at
TR " . TR 4 cFCR #: TR # any point, reinforce it. If R1s/R2s or
111. CAB 1 e cFCR Eng | CAB1 Eng | TR En CAB 1 En | noncompliance occur at any point, prompt the
CAB2 . CAB 2 g CAB2 L8 FCR and reinforce the prompted FCR. If
CABG6-6 ii CABG-10+ ii CAB6 expectations are completed, provide the
17 c cFCR 4 cFCR 4 synthesized SR. On these trials, cross out the
cFCR #: Sl% R #: cFCR #: EI;B | En EiB | En required responses and simply record if FCR,
Eng CAB 1 Eng TR Eng CAB 2 - CAB 2 s R1, R2 or CAB6 were emitted.
CABG6-1ii CABG6-6 ii
17 cFCR . . cFCR . #: cFCR #:
iv. TR z'n cFCR g'n TR E‘n %l;CR En | TR En
CAB 1 g € | caB1 g o CAB 1 o
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CAB2 CAB2 CAB2
CAB6-10ii CAB6-10+
ii

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Treatment Guide / Feedback Sheet (FTF Behavioral Consulting, Inc.)

Treatment Step: Implementor: Observer: Date:
S Context Do’s: Don’ts:
k Child-led A. Be sure that many of your child’s preferred A. Refrain from manipulating child’s toys, unless
i time items/activities are available following the child’s lead
1 (Their way) B. Be available to and engaged with your child B. Refrain from placing any demands, including
1 (close in proximity, not distracted, and providing Aigh instructions and questions (i.e., make it clear that you child
- (Sr interval) quality attention in the manner your child prefers) is in charge and you will follow their lead)
B C. Honor all reasonable requests for items, your C. Refrain from correcting your child (including
a attention, or saying/doing things a particular way providing feedback on past problem behavior) or the way
S they are engaging with an item/activity
¢ D. If your child makes an unreasonable request, D. Do not attempt to redirect or verbally offer
d deny [or allow situation to speak for itself] & empathize choices following denial of unreasonable requests or
T (non-verbally make sure other items are available) following problem behavior
r E. Respond to problem behavior by
e acknowledging it, making an emphatic statement, and
making a change (remove any unplanned EOs)
a
t F. Program ‘child-led’ time until child has been
m happy, relaxed, and engaged for at least 30 s
¢ Adult-led A Make it clear that you are in control by A. Do not present instructions as questions/options
n time delivering an instruction as you terminate child-led time
t (Your way) B. Deliver clear, concise instructions to your B. Do not comply with child attempts to lead
child (e.g., put the blue ball in the bucket) instruction (e.g., “I want to clean up before I sit at the
(EO interval) table”)
C. When delivering each instruction, use the C Do not react in any (obvious) way to
3-step prompting method: 7ell them what to do, (wait 3 inappropriate behavior, simply prompt the desired
seconds, show them what to do, (wait 3 seconds) help response and reinforce
them do it.
D. Only provide attention relevant to what your D. Do not negotiate, argue, rationalize, or cajole.
child is expected to do (prompting within the 3-step
method and praise for cooperation)
E. Only allow access to materials relevant to
what your child is expected to do
Transition A Moving from adult-led time to child-led time A Do not foreshadow which skills will be
from occurs only following one of these three skills: reinforced or how many demands will need to be
adult-led Sfunctional communication, delay/denial toleration, or completed prior to earning child-led time (i.e., keep it
time to cooperation with your instruction/expectation following unpredictable)
child-led denial
time B. It is important that each of the skills “payoff”
some of the time. Always reward functional
(the communication and toleration responses some of the
schedule) time (1 out of every 5).
C. Similarly, sometimes surprise reward very
(the . small chains of cooperation following a denial (i.e., 1-2
unpredictable instructions; e.g., “go take a seat™)
and . . .
. . D. Prompt the communication or toleration skills
Iintermittent - . . D .
. if they are not occurring (including if child cooperates
contingency)

with all instructions); wait at least 30 s between
prompts.

% of items with checks: Child-led time:
Notes:

Scoring: N/A if not applicable

Place a checkmark if analyst/caregiver/staff interacted correctly given every opportunity (100%,),
Place an ‘X’ if analyst/caregiver/staff did not interact correctly on all opportunities (<100%)

Adult-led time:

FTF Behavioral Consulting Skill-Based Treatment Workbook
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Treatment Guide / Feedback Sheet (FTF Behavioral Consulting, Inc.) Back page

S Context Do’s: Don’ts:
K | Child-led | A. A.
i time
: (Their way) B. B.
- (Sr interval)
B C. C
a
S D. D
(¢
d
E.
T
r
e F.
a
t Adult-led A A.
m | time
(&
n (Your way) | B_ B.
t | €O
interval) C. C.
D. D
E.
Transition | A, A.
from
adult-led
time to B.
child-led
time
C
(the schedule)
(the
unpredictable D.
and
intermittent
contingency)

Social Validity Assessment

Rate the extent to which you are satisfied with the outcomes of treatment? Jlém-‘-iaz“'“ﬁ"*d aéa” 7 7'5"""“"'62” mﬁﬁ;ﬂ
Rate the extent to which you are satisfied with the reduction in problem — i slalied il —anpliey stslied
behavior? L2 3 45 6 7
Rate the extent to which you are pleased with the skills the child/client has e plecsed aall oy pead
cmned® 1 2 3 4 5 6 7
Rate the extent to which you feel comfortable implementing the treatment at ~ 1-—notcomforiable atall 7- completely comfortable
this point? 12 3 45 6 7

Additional Comments:
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Development and eventual description of the PFA and treatment process can be found in these articles and
book chapters co-authored by Dr. Hanley. (Systematic replications of PFAs marked w/ *; additional evidence of its
treatment efficacy, marked w/ , and evidence of its effectiveness in yielding a socially-valid outcome, marked w/ I.)

Hanley, G. P., Piazza, C. C., & Fisher, W. W. (1997). Noncontingent presentation of attention and alternative stimuli in the
treatment of attention-maintained destructive behavior. Journal of Applied Behavior Analysis, 30, 229-237.

Hanley, G. P,, Piazza, C. C., Fisher, W. W., Contrucci, S. A., & Maglieri, K. M. (1997). Evaluation of client preference for
function-based treatments. Journal of Applied Behavior Analysis (JABA), 30, 459-473.

Piazza, C. C., Hanley, G. P,, Fisher, W. W., Ruyter, J. M., & Gulotta, C. S. (1998). On the establishing and reinforcing effects
of termination of demands for destructive behavior maintained by positive and negative reinforcement. Research in
Developmental Disabilities, 19, 395-407.

Hanley, G. P., Iwata, B. A., Thompson, R. H., & Lindberg, J. L. (2000). A component analysis of “using stereotypy as
reinforcement” for alternative behavior. J4BA, 33, 285-297.

Hanley, G. P., Iwata, B. A., & Thompson, R. T. (2001). Reinforcement schedule thinning following treatment with functional
communication training. J4BA, 34, 17-37.

Hanley, G. P., Iwata, B. A., McCord, B. (2003). Functional analysis of problem behavior: A review. JABA, 36, 147-186.

Cammilleri, A. P. & Hanley, G. P. (2005). Increasing varied selections of classroom activities. J4BA4, 38, 111-116.

Tiger, J. H., Hanley, G. P., Hernandez, E. (2006). A further evaluation of the reinforcing value of choice. J4BA, 39, 1-16.

Wallace, M. D., Iwata, B. A., & Hanley, G. P. (2006). Emergence of mands following tact training as a function of reinforcer
strength. JABA, 39, 17-24.

Tiger, J. H., Hanley, G. P., Bessette, K. (2006). Incorporating descriptive assessment results into the design of functional
analyses: A case example involving a preschooler’s handmouthing. Educ. & Treatment of Children, 29, 107-124.
Baker, J. C., Hanley, G. P., and Mathews, M. R. (2006). Staff administered functional analysis and treatment of aggression by

an older adult with dementia. J4ABA, 39, 469-474.

Hanley G. P, Heal, N. A., Ingvarsson, E. T., & Tiger, J. H. (2007). Evaluation of a classwide teaching program for developing
preschool life skills. JABA, 40, 277-300.

Tiger, J. H., Hanley, G. P., & Bruzek, J. (2008). Functional communication training: A review and practical guide. Behavior
Analysis in Practice (BAP), 1, 16-23.

Heal, N. A., Hanley, G. P, & Layer, S. A. (2009). An evaluation of the relative efficacy of and child preference for teaching
strategies that differ in amount of teacher directedness. J4BA, 42, 123-143.

Hanley, G. P. (2010). Identifying effective and preferred behavior-change programs: A case for the objective measurement of
social validity. BAP, 3, 13-21.

Luczynski, K. C., & Hanley, G. P. (2009). Do young children prefer contingencies? An evaluation of preschooler’s preference
for contingent versus noncontingent social reinforcement. J4BA, 42, 511-525.

Luczynski, K. C., & Hanley, G. P. (2010). Examining the generality of children’s preference for contingent reinforcement via
extension to different responses, reinforcers, and schedules. JABA, 43, 397-4009.

Hanley, G. P. (2010). Prevention and treatment of severe problem behavior. In E. Mayville & J. Mulick (Eds.) Behavioral
foundations of autism intervention. Sloan Publishing: New York.

Hanley, G. P. (2011). Functional analysis. In J. Luiselli (Ed.) Teaching and Behavior Support for Children and Adults with
Autism Spectrum Disorder: A “How to” Practitioner s Guide. Oxford University Press: New York.

Heal, N. A., & Hanley, G. P. (2011). Embedded prompting may function as embedded punishment: Detection of unexpected
behavioral processes within a typical preschool teaching strategy. JABA, 44, 127-131.

Hanley, G. P. (2012). Functional assessment of problem behavior: Dispelling myths, overcoming implementation obstacles,
and developing new lore. BAP, 5, 54-72.

Beaulieu, L., Hanley, G. P., Roberson, A. (2012). Effects of responding to a name and group call on preschoolers compliance.
JABA, 45, 685-708.

Francisco, M., & Hanley, G. P. (2012). An evaluation of the effects of progressively increasing inter-trial intervals on the
acquisition and generalization of three social skills. JABA, 45, 137-142.

Luczynski, K. C. & Hanley, G. P. (2013). Preventing the development of problem behavior by teaching functional
communication and self-control skills to preschoolers. J4BA, 46, 355-368.

Potter, J. N., Hanley, G. P., Augustine, M., Clay, C. J., & Phelps, M. C. (2013). Treating stereotypy in adolescents diagnosed
with autism by refining the tactic of “using stereotypy as reinforcement” JABA, 46, 407-423.

*+iHanley, G. P., Jin, C. S., Vanselow, N. R., & Hanratty, L. A. (2014). Producing meaningful improvements in
problem behavior of children with autism via synthesized analyses and treatments. J4BA, 47, 16-36.

Luczynski, K. C., Hanley, G. P., & Rodriguez, N. M. (2014). An evaluation of the generalization and maintenance of
functional communication and self-control skills with preschoolers. JABA, 47, 246-263.

Hanley, G. P., Fahmie, T., & Heal N. A. (2014). Evaluation of the preschool life skills curriculum in Head Start classrooms: A
systematic replication. JABA, 47, 443-448.
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Luczynski, K. C., & Hanley, G. P. (2014). How should periods without social interaction be scheduled? Child preference for
and the efficacy of practical schedules of positive reinforcement. JABA, 47, 500-522.

*tGhaemmaghami, M., Hanley, G. P., Jin, S., & Vanselow, N. R. (2015) Affirming control by multiple reinforcers via
progressive treatment analysis. Behavioral Interventions, 31, 70-86.

*t1Santiago, J. L., Hanley, G. P., Moore, K., & Jin, C. S. (2016). The generality of interview-informed functional analyses:
Systematic replications in school and home. Journal of Autism and Developmental Disorders, 46, 797-811.

*Jessel, J., Hanley, G. P., & Ghaemmaghami, M. (2016). Interview-informed synthesized contingency analyses: Thirty
replications and reanalysis. JABA, 49, 576-595.

*tGhaemmaghami, M., Hanley, G. P., & Jessel, J. (2016). Contingencies promote delay tolerance. JABA, 49, 548-575

Slaton, J. & Hanley, G. P. (2016). Effects of multiple versus chained schedules on stereotypy and functional engagement.
JABA, 49, 927-946.

Madden, G. J., Hanley, G. P., & Dougher, M. J., (2016). Clinical behavior analysis: A new approach to language, meaning and
therapy. In J. Norcross et al. (Eds.), AP4 Handbook of Clinical Psychology, Am. Psych. Assoc.: Washington D. C.

*+Slaton, J. D., Hanley, G. P. & Raftery, K. J. (2017). Interview-informed functional analyses: A comparison of synthesized
and isolated components. JABA, 50, 252-277.

*+Ghaemmaghami, M., Hanley, G. P., Jessel, J. & Landa, R. (2018). Shaping complex functional communication responses.
JABA, 51, 502-520.

*tSlaton, J. D. and Hanley, G. P. (2018). Nature and scope of synthesis in functional analysis and treatment of problem
behavior. JABA, 51, 943-973.

*t1Jessel, J., Hanley, G. P., Ghaemmaghami, M., & Metras, R. (2018). An evaluation of the single-session interview-informed
synthesized contingency analysis. Behavioral Interventions. 1-17.

Rajaraman, A. & Hanley, G. P. (2018). Interview-informed synthesized contingency analysis (IISCA). In: Volkmar, F. (Eds.)
Encyclopedia of Autism Spectrum Disorders. Springer, New York, NY.

*Jessel, J., Metras, R., Hanley, G. P., Jessel, C., & Ingvarsson, E. T. (2019). Evaluating the boundaries of analytic efficiency
and control: A consecutive controlled case series of 26 functional analyses. J4BA.

Slaton, J. & Hanley, G. (2019). Practical functional assessment of problem behavior. In R. Pennington (Ed.) Principles and
practices explained by researchers who use them. Autism Asperger Publishing Company.

*Warner, C., Hanley, G. P., Ghaemmaghami, M., & Landa, R. (in press). An evaluation of progressive extinction to assess
response class membership of multiple topographies of problem behavior. JABA.

Jessel, J., Hanley, G. P., & Ghaemmaghami, M. (in press). On the standardization of the functional analysis. BAP.

Jessel, J., Hanley, G. P., & Ghaemmaghami, M. (in press). On the efficiency of different functional analysis formats. BAP.

Ghaemmaghami, M, & Hanley, G. P. (in press). Functional communication training: From efficacy to effectiveness. JABA.

Recent systematic replications of PFA and treatment from other research groups:

*11Strand, R. C. W., and Eldevik, S. (2016). Improvements in problem behavior in a child with autism spectrum diagnosis
through synthesized analysis and treatment: A replication in an EIBI home program. Beh. Interventions, 33, 102—111.

*tStrohmeier, C. W., Murphy, A., & O'Connor, J. T. (2016). Parent-informed test-control functional analysis and treatment of
problem behavior related to combined establishing operations. Dev. Neurorehabilitation, 20, 247-252.

*Fisher, W. W., Greer, B. D., Romani, P. W., Zangrillo, A. N., & Owen, T. M. (2016). Comparisons of synthesized- and
individual-reinforcement contingencies during functional analysis. JABA, 49, 596-616.

*Lambert, J. M., Staubitz, J. E., et al. (2017). Outcome summaries of latency-based functional analyses conducted in hospital
inpatient units. JABA, 50, 487-494.

*t1Jessel, J., Ingvarsson, E. T., Metras, R., Kirk, H. & Whipple, R. (2018). Achieving socially significant reductions in
problem behavior following the interview-informed synthesized contingency analysis: A summary of 25 outpatient
applications. JABA, 51, 130-157.

*tiHerman, C., Healy, O., & Lydon, S. (2018). An interview-informed synthesized contingency analysis to inform the
treatment of challenging behavior in a young child with autism. Dev. Neurorehabilitation, 21, 202-207.

*+ITaylor, S. A., Phillips, K. J., Gertzog, M. G. (2018). Use of synthesized analysis and informed treatment to promote school
reintegration. Behavioral Interventions.

*t1Beaulieu, L., Van Nostrand, M.E., Williams, A.L., & Herscovitch, B. (2018). Incorporating interview-informed functional
analyses into practice. Behavior Analysis in Practice.

*+IRose, J. & Beaulieu, L. (2018) Assessing the generality and durability of interview-informed functional analyses and
treatment. JABA.

*t1Ferguson, J. L., Leaf, J. A., Cihon, J. H., Milne, C. M., Leaf, J. B., McEachin, J., & Leaf, R. (in press). Practical functional
assessment: A case study replication and extension with a child diagnosed with autism spectrum disorder. Education
and Treatment of Children.
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Evidence showing the efficacy of personalized and synthesized reinforcers in the assessment of problem behavior (marked
with *) and its treatment (marked with 1) can be found in these articles. Superior comparative efficacy of synthesized

contingencies can be found in those marked with }
(See Slaton & Hanley, On the nature and scope of synthesis in functional analysis of problem behavior, JABA, 2018, #4, for a review of these studies).

fLalli, J. S., & Casey, S. D. (1996). Treatment of multiply controlled problem behavior. Journal of Applied Behavior Analysis, 29, 391-395.

{Piazza, C. C., Moes, D. R., & Fisher, W. W. (1996). Differential reinforcement of alternative behavior and demand fading in the treatment of escape-maintained
behavior. Journal of Applied Behavior Analysis, 29, 569-572.

{Piazza, C. C., Fisher, W. W., Hanley, G. P., Remick, M. L., Contrucci, S. A., & Aitken, T. L. (1997). The use of positive and negative reinforcement in the
treatment of escape-maintained destructive behavior. Journal of Applied Behavior Analysis, 30, 279-298.

*Bowman, L. G., Fisher, W. W., Thompson, R. H., & Piazza, C. C. (1997). On the relation of mands and the function of destructive behavior. Journal of Applied
Behavior Analysis, 30, 251-265.

}Piazza, C. C., Hanley, G. P., Fisher, W. W., Ruyter, J. M., & Gulotta, C. S. (1998). On the establishing and reinforcing effects of termination of demands for
destructive behavior maintained by positive and negative reinforcement. Research in Developmental Disabilities, 19, 395-407.

*Fisher, W. W., Adelinis, J. D., Thompson, R. H., Worsdell, A. S., & Zarcone, J. R. (1998). Functional analysis and treatment of destructive behavior maintained
by termination of 'don't' (and symmetrical 'do') requests. Journal of Applied Behavior Analysis, 31, 339-356.

*Adelinis, J. D., & Hagopian, L. P. (1999). The use of symmetrical 'do' and 'don't' requests to interrupt ongoing activities. JABA, 32, 519-523.

*Brown, K. A., Wacker, D. P., Derby, K. M., Peck, S. M., Richman, D. M., Sasso, G. M., . . . Harding, J. W. (2000). Evaluating the effects of functional
communication training in the presence and absence of establishing operations. Journal of Applied Behavior Analysis, 33, 53-71.
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